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Curriculum Construction of “Specializationdnnovation Integration”
in Higher Vocational Education: Theoretical Basis Classification
Characteristics and Implementation Suggestions

WU Jun DENG Bai4un
( Guangzhou Panyu Polytechnic Guangzhou 511483 China)

Abstract: The “specialization-innovation integration” course adheres to the “constructivism” teaching concept which is dif—
ferent from the traditional course in many ways. It is an important grip to deepen the reform of innovation and entrepreneurship
education in colleges and universities. However currently there are problems such as unclear course objectives and poor inte—
gration of innovation education with professional education and there is an urgent need to analyze the characteristics of the

i’

course and study specific countermeasures. According to the differences in students’ mastery of “knowledge sets” and “prob—

lem sets”  four types of “professional and creative” courses can be matched and targeted development and implementation are

given according to the characteristics of each course. “Initially-integrated courses”

are less difficult create opportunities for
students to “apply” learning and can be applied to most courses. “Problem-driven courses” where students use a range of
knowledge to complete a full practical project are suitable for use in project-based courses. “Knowledge-driven courses”
where teachers guide students to find a target problem to solve and apply their knowledge in the course are suitable for use in
a wide range of specialist courses. “Dual-driven dual-integration courses” require higher innovation and entrepreneurship
skills and their solutions often go beyond the scope of a single or several seconddevel colleges so they are suitable for imple—
mentation by units that serve the whole university such as the School of Innovation and Entrepreneurship and for the formation
of cross—grade and cross-disciplinary student teams.

Key words: higher vocational colleges “specialization-innovation integration”; constructivism; curriculum development
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