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S A HUOHESE . N, 22 B e e LA
18 M AE 222 3] 1958 H % 11 (Zhang et al., 2017)
T (8] 371 SR ] LA 434 5 i A S0 78 BR300 5 4y
e 2, I A RGE SR G B Ll & s )
i H 1T 5 520 (Goos et al., 2020) ; #5741 X A5
AA] H LA s SEELOHE I E L IR A AeHEm B 1
WHE T B 1T 5 5 g i 1 (Wagner, 2021) .
(=) B &+
R+ O Ll R R A B ELIBK I
TSI “ LA 2 G 7 IO & b 2% ) B
L, B I s 36 200 ol & R i H AT ¢ Rk
7o B R AL DL LA
1AL
BINTE S5 Ll & o 72 BE 222 2 & X
SEHCEHF AR B IR B s
I 25 22 75 W A7 1F 22 5 (Castafio-Mufioz et al., 2018;
Qian et al., 2018) . Hi2 BURFAE A9 24— 2D
M i TN BN R R R | 2% 5 A
JE U5 3K ) A
2. R
[ =2 5 1= 2o 1 RS S = o I N
2 > B TA) B R, HTAIG & SR T2 8l . I,
HOm Ll A Jie ) R R R B R, % 2
THONE 2R B EEEEILS . B R Y A 3
S IEE A A AR B A % HESE (Hadad et
al., 2021; XFiR%E, 2022)
3. M
BmLl kR Bis. W, N %S
FO Y AR SE B OC R R R, AR RS B 2UmA AT,
1 Hk BE & #UM FY 2 5 3 HL(Brennan et al., 2018;
Cheah et al., 2019; Dille & Rokenes, 2021), Jf H (i
Tl & J 5 TAESEBR Y AH G HEFE B R TR I 75 42
38 1K M B T SR P 52 WA LS B (M Sy AR,
2021)
4. WL
FOE o LMk kR ARAR AR S B R R AT
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R B S e, BRR BN B HO el & T 1 52
P, 0B B T 4R T &l 2 2T 1Y AR 2 RN B AL
(Shin & Kang, 2018) . HAKT 5, A BTN 2 1E
15 B A0 RIS 22 T D0 3 e 0 3 W0 T 2 S B )
SEIa) G BT, 515 AW WLEE A N 928 | SR
T AU EAR TR, DT AT RO s B 2 R B e
i # iz H 24~ N #2592 5 (Bustamante, 2020; Ma
etal., 2021),

5. %5

IR P AR B 20 K R X 20T oy e ) B
T R R, BT B A SR 2 BN 2
TR, i 5 IR B AR BRI 18 207 1 0
P 4% (Bustamante, 2020), (B Itt, #0H &b & J& N 1%
G YR AR S ECRE, R BN 2T, R)Z
Y F2 T 2L

6. 2 H. 1

R EA FE LR RN H, 28
SRR F 22 ) B AR
AR SE B SR HE S 2, BOML & R E AR E
PRV IS 5 T, 2H 205 20 B[R] 20 28 0, SRl 2
iz sy == IR, DA Bl 2800 [ £ S 45 4 0 4
g A 0[] R IXC, i 20U e I e e 3 [ A
(Hollebrands & Lee, 2020; Katz et al., 2019; Xue et al.,
2021)

7. JCEE

HOMLelr K et — A I B AV R . P,
IR N AE SO T R 5 T, A B B
BORT | T 20 BEAS N Bl 27 2 T 92 .,
ZERN IR, Fr2k Tt (Bustamante, 2020) .

(Z)F3 X F

“CHBRM+T BT kSRR R AP AR T T

Ol 2 2] SR 5 3 0. i —RUE R
BRBBY T, 5 2] SCRp e i W) 20 sl 5 20 1 3
3 IR B AE B SRR b 2 2, RS U
R AN | il B SCHE B R, BERS (R bR “ B
I 0+ 00 £l K JR ) B L A R 5 St
(Bragg et al., 2021; Gregori et al., 2018; Salonen et al.,
2021) o FREEBLT B ALEE LR JLJ7 1 .

1.

5t 2 2 B 8 S B SREG, BEAS S )

. 44 -

HRB AT, W], WRE NS HS Bl B & ),
FBSETE, IMTHE & L lk B JRACR . Bk &R
1) R AR IR T IHE A A L S IR & 4, Hord, [
PR A BB, AR O WD B A /N )
W R BT AE 7 SR B T R Y
LA RE 1 Y 3L [R] $2 F+ (Katz et al., 2019; Vilppu et
al., 2019), BT 7 L5 E BE . A 25 WA 23 1L
2, LR BRI RE A% S FOm P At Lol Ak | 4R
M1 I B (Katz et al., 2019; Marin et al., 2018;
Wilezynski et al., 2017), DA 2F 2000 5 £ % e 5 ),
Frek R BHE L . VB RUBHE = 28 Bt b i B
H o, [ S 505 B, AT HS B 0 AL
H 312 Wr, K s i %% 2~ 2] (Philipsen et al., 2019a) .
2. FFLETE
FOm Ll & e BA ) i o 5 ] B REAE, T (7]
AT A T2 H W 80 508, BA 423l
At B, A — MO Ll & AT AR ME L
ik 2 280U i) S e %) 5 oK, 5 S o Ot DL AR
LR KR 34 7 N 8 LR ROM L BBk K
(Huang et al., 2021; Saunders et al., 2019) . 45, &
& Bl A AL, 27 ] SRR i AR U
ol & R 1) SRR ) A, B, &Mk & R AT AR By
B, 38 0GI AR ) 5 S Blos B E 2 2 B
Bi a5 | T ) B e i 07 R B e L
P2 HER 8], =582 5 %% > (Salonen et al., 2021) .
e & JEa i fE, (e H bRl o0 24 2 )28
R RS, AR P01 45 o 5 Al 2R e 2o B Bk
SR BHEAS R, 42 4R 5T (Nazaretsky et al., 2022;
Marin et al., 2018) .
3 M UHENE
BINS 5L R 22T o
FEFEZE S o A i DR800 9 22 S Ak L Pk Ak ) A
— B HOIM £ & SR H rp i) 3 S RE S . PRI,
“CHIRM FOm L kR H T2 A B R
R T B X 00 RS E SR . — 7 T, 3E A S
ik B A S B B — % — 8, Ol A e A ik
REE (8 B s 55 2URS B BOIm R A L 22, St
VE & % Ji% 5 0] (Nazaretsky et al., 2022) . 53— 7 [f,
B 2] M SR ROR, B TR RS AL 22 ) SR,
RENS s A4k . MERGfL ML BRI | 2 W B4l & JE 1)
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AR AR, DA 48 (36 51365 8 B 202 3 I (Salonen et
al., 2021) .

. CBIEMNAT FHIFE kR A
HOR 5

WF 5T 5 55 52 B 3 AT AR 5 G e B IBC I A B
BT SO Lk & B B RCR . ik, B AME 240
I AR o SEUE I AT R R, EE AT
T J T 00 %l 2 2T A ARG | 00 %l 2 2T 1 3k
T OBl 2 2] B S5 5L L B0 &l 2 2T LR 4 1
M) .

(—)F TRk

— SRR OCE AN S “ B+ ZliE ol
RETH R, B BT S 55 S, B
AR RV W A IR EER M+
Ol & R H )RR . RS R T
ViR . 4 . 0 5% 4 800, 2 8 it .
R YEG S 0 0 R RAEEI 2 5 %l & R 3
HAEERE: . AR, BOmXTEL Ll & R
TUH | R TEL Ll & AL IX S L RIE A 1Y
Fiig e A, O HRE B A SR > ALl KA

¥ 2% 92 B (% B JE (Edinger, 2020; Powell & Bodur,
2019),

(=) FJd4

BT H I 200 &l & =X, AT &
TR X R PR R R O Ll A 2] i R Y
BRE, X HIMFELUME . FEL s H . S 5
) RN S e S RN =24 A I oS B T R N AR TR
[ BT AT A T 9T i, sk T4 & B #
AT A B8040 N SCAS B i oF J 1y 22 20 3 b L A2
Ko Hr. HERM SIS Mg RIEE S . A
GERW, “HIRM+” 0Tl A e st X RE 0% A 2L
PRHEZIT R UMES B8 Ll IR, WA
B F BB AR L M 45 ey . Bilan, A 0F5E R H
25 I 2 3 1 %) E 2 S B AL [l A Bl 2m oAt 2
I 2 B 5 ) () T A S AR AT 0 b, e IR S S i A
[ BE W% 112 PE 200 %l P 28 1 st S, DT R i0F L &
Wl % J'& (Matranga & Silverman, 2022) .

(Z)F I 4R

XF R T O Ll K e B w5 B O TE

“CHIR M+ O & I E FE AR HE O R

SEERRE T . BOE WS T B Ak, AR

=M “EHEM+” BIHELEZRYRFAR

MREE M EHR (261 MBI R TR K % Tk
%‘flﬂfﬁﬁ(}ﬁiﬂ@ Dk Bu'stan?ante, 2020
AL . Beilstein et al., 2021
e JRAT R EEIRT Edi 2020
IRESIRERIE A inger,
L A S H s
ip=9: Lazarinis et al., 2019
25 12 W45 43 b
I e Castafio-Mufioz et al., 2018
3 H AR WA T
= N Salonen et al., 2021
. EERs e R P 43 A .
i . R o Philipsen et al., 2019a
k2 IR A k=
CHEI R4 R Wagner, 2021
o o S, 2017
[ £ Pp IR ) S
A 2% hE
HEEIIRE
» . Yuetal, 2021a
4R AR e Vilppu et al., 2019
1 ilppu et al.,
i BT E R HH SR o
e w2 Kufi, 2022
{5 B L4 nE
B B
PiiR
%S BR i
. . PREE WA Xue et al., 2021
i 2R o) UK [ .
S T AR pIUREE Griffin et al., 2018
- i 85 25
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W, ZERRGERE, “ BRI+ HUm Lk & R A
Bl T % Je 000 1) 27 FF 0% iR (Ma et al., 2021) .
TPACK 1 (Sun et al., 2022) 45; ¢ fit J1 42 T J7 1,
A BT K J M Y 2 B 0 AE S5 B RE 77 (Amador et
al., 2021), DL R ZOMTF R AE L 0% | IR X HF
o AR 5 2 RlA A5 Q158 805 1 52 B fig 77 (Gilmore,
2021; Salonen et al., 2021 ) ; 7£ 22 WA A1 25 B2 51T,
A BT 5 R HOm B o B 20 A5 & (Griffin et al.,
2018) . FIARR G5 L (Nazaretsky et al., 2022),
WA B F 52 i 200 19 1% 26 1% 71 (Lang et al., 2020) .

SRR RN, ELUHE 5IR A L& 1%
BBUAS L T X T RIS B4 0 A o 81, X i A K
FUAL OB RE 185 01150 B A B 5245 3R WoR, AH 1
T E e, S 5RAXHERBUNERE . A
T A fE 55 J7 T ¥ R AT H AL 75 (Zagouras et al.,
2022); WREBTHAR X 2 5 Rk Ll Kk R TE Bl R
SEHOM AT X PE & BR, THDR AR 2R Ll &
T —FEAT 30, FE AR SF O A A A T, TR
& R B A %% (Binmohsen & Abrahams, 2020) . 211
X FL AT DA 382 27 25 JOM AR SR, 76 A 50k 340 B
[ LAl bR HE— 20 B T B SRR O Ll &
JRAEL T . (E A . ST R A5y T A

(w9)E & A

HO el & I H Y B 24 B b 2 42 3 000 Y
SRR S # R NG I, A B R A
5% “HIRM+” MLl & e 3 ) BUR g HOE
TR HI BN S e, B2 & AR SS o T
A7 2] B S FH ) 5 AR, B 2 O ol 2 2 iR
AE S BCIE 678 2 AR 1 2 ) sk . ik R 5
KR . ViR, B0 38 o 5 2 2R S0l P45 4 A
S I (Griffin et al., 2018) % 77 2, ) Wi 2 > iR AE
ZRBEARB TN, AR ER, “TERKM+”
FOm Ll & R AR DG T B R g 42 U #OM AT Ry ek AR
(Hamdani et al., 2021 ), X 2 il 2 24 52 8k = A= 7 1
W 5 Wi (Huang et al., 2022; Xue et al., 2021), Jf-HEE
P24 1) & & (Zhang, 2020)

R AR N B0 S5 B2 T A DA 2 PRI HE A, B
SR 5 2 W00 DA 2 2] 31 50 e 1) B A8 IE AR R AR, (H
KZFRH BTG RHA anfar S PR o FaEA
Z 53578 B C Wi 22 e 0 BT 27 18 nY 2
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JE | 25 20 AR A0 B T A, 3K AN S R R R TR
(Hertz et al., 2022), JUHOZFE R 1E 20 2% 2 SR 55 X
o0 > R A i B H AR AR A U A 1) 4 Bl 46
¥4 ¥4 17 % (Laurillard et al., 2018; Yu et al., 2021b),
FEEARVEAG A 75 775 L i 81k .

X g E

(=) &#5 8w

1. “HERM+” MLk A& JE Be e oF 207 iR
1) 2T 2 Y

CHIM " BOM L & R H e RE o
ol K e, 3 FHHM Lk R R B, A2
BT IR B, AH b T N T AHE , TR HE L IR
FCHE RE A S A 2O Y Ll % i, 3800
1Y 20 % S Bk BE ) Al H FR 2 RE JE%(Binmohsen &
Abrahams, 2020; Zagouras et al., 2022) .

75 B PR B 4% (Creemers et al., 2013) & 45 1, (5
BB ARZON Ll & e 1t H /Y H A5 5 22 AHS Bl 200
BRI 2 HCRE, e 1w 5 Bh 2000 & e 59 i 205
Tk, ZRABEFEH S aE ). AR R
W, TELAHE IR G S | TR A« M+
HO &l A A A B T & R 3 ) AR L E
JIT T i B B SRR T . BN, A B TR O
AT RS G EAEERE T AR B R IR
A #22fE 1145 (Amador et al., 2021; Beilstein et al.,
2021) . X4 HAREAE LR AR S 0 M E B

TR LAY 808 LAY o
2. “HERR+" Ol AR S B B R

LI PR AR R Ol A JE i S e B T AR AL T
77, EINAE “EIRR+ S0l e R il S e b
B AR RIRESS . ADFTEEER T E AL R i«
e+ il e e S et 7ERBIMBHE I |
A X BIMHHEITH | B0l L Al % MOOCs 45 =
O IE 205 > 1 S e, DA W28 e, R 55X
HWE, F T AL IR AR IE 3~ | FEZRH U
S e [R] PR A5 U A O AR TR T B SRR B
PRRE, YHTEN AN« EHRR+ Bl & R i 52
BN, BOMIE R ) B2 TARIE A )5 LMz |
TEL A IE X SIRIEEL Ll I BE TRE
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Ll 27 > 5 Fe T 52 R - > 2 T
FET 22 2 B A AR S5 BT &b > o

3. CTHERMT A AR Ol A R LIS

IR X AE SR Ol e A 3 1R PR AR
AR, d3h e T % O 2 > AR AR, Rl
RN AL 2] IRA I SR EIn L
v ST R RS . B, X BORTE L PME . &L
ME SRR . [FIEF, “ R+t T
BT EAE BN L & SRR R By N . 245
DI lk & i . b 2] ST, i T
Fomaz 2] i B AR AR ME FE A, S8R KRR XS HUm
BB DRk, RS A BRI SR R AT, B
PUBTPE SR 3 0 X 2877 B Y Jmy BIR A i J 1 . #L
WKL NFEAS . TAE L AR A 2%k & i H nf
DLSIE BN Ol 2 2] 4 R 0 8080 B, MR &R
oL lh 2 ) AR T R | SRy A 0t
FREHE BORE, INTEL 2 17 R . 1HE SOAR %
85 W SR B RS N AL 2 4% 3 AT L AT I 4% O3
B B . N2 RO . BLIE I S 56 S F 92
RIF R R SE R R . REEAR I .

4. “HIRM+" MLl K 35 I T Y
Y WA an

I3 R0 S B R B R B, R it
5 SRR T BRI+ Ol A J R A
BVES M, “CHERM+T FOm gl A R A 3EE S
BT E R | SRR R MOk B O T AR —
J7 T, i 25 B A 200 R SR 5 B U AE < B
P+ 0l & Jr 3t 5 H s i H R R AR, 6 dn A
Ktk AR OB BT RO Rkt T A
PESCHRSE . Dy — T, EELOC A B s AL
Bt REXFEIFH I AN, B
“HIKM " MR R R E AT X AR
TR 5% 41 X 18 (Community of Inquiry) % 11 “ &
W D+ B0l & 3 H AT B R M TR R A
SRR B I S A NI 7 B 1 3l 1
TELAC BT 7 25 SR B2 2 20T 7E 2 28 it
H BTGB

(=) A% 5

1. OGTE WAL A 1 SEUE Y SR &R

MEEA SCHR R, AR A58 16 E ) 52k fE L ™

T, BT Ok B L TR+ Ol
RS BRAR . SR, B AT E N AN A S
T KTE “ B+ Ol & RO 2 e H
B, AN BE A5 A 1E SO0 ) 2 B A AL e Ik
RETT . WS MR TE, 2L 1 SRR IR 5520
FRME AR O 58 0 — A 2O 2« BRI+
PO Ml e JRAsE =X 75 A By 7 0T 4 R 3 [l o
S L 1) 80 Ao 3 R 5 9 A R Y T 2
> 3 By )R (R AR BE 45, 2023), B4 A BIRFSE & BE
T AR WHE A S AT BY T 22 i 200 14 15 45 1% 7 (Lang
etal., 2020), {HIA 75 20 2 1) STUEMF R 5807 I
Ab, FEAE T T ZE A BT 5T IR S 4 Y 5]
R, b T L L (W S Y X — LB TE Bk
W +7 0 %k & R s AR S e A Bl TR e &
P g 1)

2. F AR D 983 AR R B Ll 2% > B

CHIRM T T T BT KR R
AR KT, RIMERRE, X« TR+
FO Lk & R I 5 H AT id A7 25 B B, 7%
B AT VR A IER R, e 0l 45 A B0 I R 8K
it ()R A28 R i 2 Je AR 0T R B &l 2%
TR LA AR AR E L N, AHIFY & B,
AR PUNAE AR IE 2B ) B AR £, (i FHEIE
KFEIWMAETE S, TIHERE L, SR TE
PRI ME (Liljekvist et al., 2021) o 1fij & F K45 A9 26 1Y
WEFEIE A7 2] 73 B H R BEAE Oy 1 26 F 5 4
B4R . BB KBS AW 58 =R 2 2 S A
BEARAE T ) 2 A e 22 2] L IRA 2 Sk
27z N ARAE B &l e J s ) 1o FH I e
C S IO A e A L e S s T S NI
OB BRI 5E 00 e O > U0, A
5775 RO I Rk M, R AL < B M+
FOM Ll & s e a2 S R A2

3EREINS A TR 1Y “ B+ 2L
Uil & e

WA RO 5300 “ BB+ ZUm€lk &
JRIAH , J& T S B Y5GO R XSS ), 4]
wn, Gl A ORI ELBITOHE T H | IR A S HE
TUH 7 ane] A 5 T Om R 2% L IR A S
RS K B 22 ) 9 S R B S R R
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FISE ISR T “ HIR+7 B0 Ll & e T 5 i
B, (H i TAROCHT I 5 S B A TR PR R Y
B, W AT U M R R A S ST HE
20, e DX BT IR | O e SR T AR
TR R SEUEWF 8 FUE S S5 o APl )2 T i,
Kok RGBT R T IS A “HEEM+” #
Ll 5 Y BT HE 2R 55 07 vk M s IGO0 2 1T >
P, TR R LT IEIE R« B+ 0 & ol &
9 5 S Bt , YR ABIFGTE AN [R5 2 28 S 48
SCRFAAT R M BRI+ O Tl Kk R, SR AL
R g 4 [

4. HLI M S RE R BOmIE 0 2] AR IE R A=
A

ER TSR 3L o W ks W
WR I Z AR I A, HRMAOR R, S
BRAE b T R R B Br . A BIFFE X L R R 5 B
B 53 BT s, S e v e 4 5 =X i 1o FH 22 B
B2 TIREGXBN L, ExX W 82 Tk
ERXH ], SRR T AERRBEGALE,
B Mo R W, A RO IR A & H i i i
75 £ B8 5 RE AT AL 9 Bom g &l kR
(Philipsen et al., 2019b) . 2 i % Ml & & 1 52 2% 1
R G, BRI 2l R G0 ) 0 2, Wi
MR S ERES G BT BN, U AR
N ER NI s S N e S A3 3 e P S
THEUNEAZ ] SEEXE TG, & B4 T#
S 2 m g, B pHET H S5a4EE R
YOG o &, AR F2R T Al REi £l
S [R] A 1) £ .

358 ]
D FFAR AT HEA S AT DT 9 1 o 1 257
S, AR A K AR T 82
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Abstract: Under the digital transformation trend in education, teacher professional development

in the "Internet +" era has become an essential topic. In this study, we make a systematic literature

analysis of the related literature in the core journals indexed in SSCI and CSSCI since 2015 and

investigate the "Internet +" teacher professional development from practical patterns, law exploration,

design principles, and effect evaluation. We found that teacher professional development in the "Internet

+" era has seven typical practice patterns. "Internet +" teacher professional development can promote

teacher transformation in the Digital Era; it spawns new research on professional development

principles and emphasizes the systematic redesign of new patterns. This study has put forward four

suggestions for future professional development research and practice in the "Internet +" Era.

Key words: "Internet +"; teacher professional development; online teacher training; Hybrid

Teacher Training; online lesson study
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